
i 

 

 
 

School District 
of the City of St. 
Charles 

Approved by the Board of Education 

May 12, 2016 

Grades 7-8 Social Studies 
Curriculum 



2 

 

 
 

 

Grades 7-8 Social Studies Curriculum Committee 
 

Lead Facilitators 
Jeremy Shields, Hardin Middle School, Assistant Principal 

Steve Smith, Administrative Intern, St. Charles West High School 

 
Curriculum Team Leader 

Christine Hylton, Hardin Middle School, Eighth Grade Social Studies Teacher 
 

Committee Members 
Doug Fisk, Hardin Middle School, Seventh Grade Social Studies Teacher 

Martha Medler, Hardin Middle School, Seventh Grade Social Studies Teacher 
Derek O’Donnell, Hardin Middle School, Seventh Grade Social Studies Teacher 

Tina Queen, Hardin Middle School, Eighth Grade Social Studies Teacher 
Erin Strein, Hardin Middle School, Eighth Grade Social Studies Teacher 



3 

 

Grades 7-8 Social Studies Curriculum 
 

TABLE OF CONTENTS 
 

Table of Contents ........................................................................................................................................... 3 
Mission Statement ......................................................................................................................................... 4 
District Vision ................................................................................................................................................. 4 
District Values ................................................................................................................................................ 4 
District Goals .................................................................................................................................................. 5 
Philosophical Foundations ............................................................................................................................. 6 
Grade 7-8 Social Studies Course Descriptions ............................................................................................... 7 
Grade 7-8 Social Studies Rationale ................................................................................................................ 8 
Grade 7-8 Social Studies Essential Understandings ....................................................................................... 9 
Grade 7-8 Social Studies Scope and Sequence ............................................................................................ 11 
Grade 7-8 Social Studies Scope and Sequence 

7-8 Grade Social Studies Curriculum 

 
Grade 7 Curriculum Overview, Curriculum Units, Proficiency Scales .......................................................... 12 
Grade 8 Curriculum Overview, Curriculum Units, Proficiency Scales .......................................................... 52 
 
Appendix ...................................................................................................................................................... 85    

Show Me Standards 
Gr 6-12 Social Studies Missouri Learning Standards 
C3 Framework 
National Curriculum Standards for Social Studies Link 

  



4 

 

 

District Mission 
 
The City of St. Charles School District will REACH, TEACH, and EMPOWER all students by providing a 
challenging, diverse, and innovative education. 
 

District Vision 
The City of St. Charles School District will be an educational leader recognized for high performance and 
academic excellence that prepares students to succeed in an ever-changing global society. 

 

District Values 
We, the City of St. Charles School District community of students, parents, staff, and patrons, value: 
 

 High quality education for all students which includes: 

 Lifelong learning from early childhood through adult education 

 Rigorous learning experiences that challenge all students  

 Instruction that meets the needs of a diverse community 

 Respect for all 

 Real world, critical thinking and problem-solving skills to prepare students for the 21st Century 

 Developing caring, productive, and responsible citizens 

 Strong engagement of family and community 

 A safe, secure, and nurturing school environment  
 

 Achievement through: 

 Celebration of individual success 

 Collaboration with parents and community stakeholders 

 Exploration, Innovation, and creativity 
 

 High quality staff by: 

 Hiring and retaining highly qualified and invested employees 

 Providing professional development and collaboration focused on increasing student 
achievement 

 Empowering staff to use innovative resources and practices 
 

 Informed decisions that are: 

 Student-centered 

 Focused on student achievement 

 Data Driven 

 Considerate of all points of view 

 Fiscally responsible 
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District Goals 
 
For planning purposes, five overarching goals have been developed.  These goals are statements of the key 
functions of the school district. 
 

1. Student Performance 

 Develop and enhance the quality educational/instructional programs to improve student 
performance and enable students to meet their personal, academic, and career goals. 

2. Highly qualified staff 

 Recruit, attract, develop, and retain highly qualified staff to carry out the District’s mission, vision, 
goals, and objectives. 

3. Facilities, Support, and Instructional Resource 

 Provide and maintain appropriate instructional resources, support services, and functional and safe 
facilities. 

4. Parent and Community Involvement 

 Promote, facilitate and enhance parent, student, and community involvement in district 
educational programs. 

5. Governance 

 Govern the district in an efficient and effective manner providing leadership and representation to 
benefit the students, staff, and patrons of the district. 
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School District Philosophical Foundations 
 
Teachers in the School District of the City of St. Charles share in and ascribe to a philosophy that places 
children at the heart of the educational process.  We feel that it is our professional responsibility to strive to 
be our best at all times and to maximize our efforts by ensuring that the following factors are present in our 
classrooms and our schools. 
 

1. Learning is developed within the personal, physical, social, and intellectual contexts of the learner. 
2. A strong educational program should provide developmental continuity. 
3. The successful learner is motivated, strategic, knowledgeable, and interactive. 
4. Children learn best when they have real purposes and can make connections to real life. 
5. Effective learning is a combination of student exploration and teacher and mentor modeling. 
6. Assessment is an ongoing and multidimensional process that is an integral part of instruction. 
7. Making reading and writing connections across multiple sources and curricula facilitates meaning. 
8. Literacy for the future means literacy in multiple technologies. 
9. Education must respond to society’s diverse population and serve all children. 
10. Interactions among students, teachers, parents, and community form the network that supports learning. 
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Social Studies Curriculum 
Grades 7-8 Course Descriptions 

 
Grade 7 
 
This course will explore how the civics and cultures of ancient Greece and Rome influenced western civilizations.  This 
course also covers how the Renaissance,  Reformation, and European Exploration influenced western civilizations.  
Native American cultures and civilizations and the the impact of European Exploration in the Americas is also a focus.  
 
 
 
Grade 8 
US History: 
 
The social studies program utilizes a scope of knowledge that including topics from discovery, founding, building, 
governing, growth problems & solutions of our nation through the Reconstruction Era.  This course emphasizes the 
concept of cause & effect as it relates to geography, basic government, economics & the development of the American 
culture. The class emphasizes skills of critical thinking, analysis of data, and cause and effect as it relates to geography, 
basic government, economics, and the development of American Culture.    Current events are also incorporated. 
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Social Studies Curriculum 
Rationale 

 
Middle School Social Studies: 
 

A solid foundation in the social studies is necessary for a young person to develop into a responsible and 
productive member of our world community.  History gives them a “memory” of who we are as a people and 
offers examples of solutions to problems and an appreciation of the contributions of many.  Knowledge of 
economics and civics gives understanding to factors that influence our daily lives as well as world events.  
Geography helps them appreciate the differences among people and how powerful the interaction is between 
humans and the world. 
 
Recognizing that middles school is the bridge between elementary and high school programs, this curriculum 
was developed to build on the social science skills of the elementary program and to prepare students for the 
high school courses and lifelong learning.  The curriculum recognizes that social science concepts are best 
learned when an emphasis is placed on the integration of history, geography, economics, civics, cultures, 
current and future issues, other content areas, and especially language arts.  Through differentiation and 
acceleration, this curriculum is designed to ensure that students acquire key social science skills necessary for 
lifelong, active participation in order to become responsible, decision-making citizens in their local, national, 
and global communities. 
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Grades 7-8 Social Studies Essential Understandings 
 

Essential Understandings 
Grade 7: 
 
Students will: 

 Distinguish between the following forms of government:  monarchy, tyranny, oligarchy, and 
democracy. 

 Understand why Athens and Sparta developed different cultures and governments. 

 Understand the reasons behind the decline of the Greek city-states. 

 Understand the many contributions Greeks made to world civilizations. 

 Understand the similarities and differences between the Roman Republic and the Republic of the 
United States. 

 Understand Julius Caesar’s role in bringing an end to the Roman Republic. 

 Understand the differences between the Roman Republic and the Roman Empire. 

 Be able to summarize the causes for the decline and fall of the Roman Empire in the West. 

 Understand the social and political aspects of feudal and manor societies. 

 Be able to analyze the impact the Crusades had on Medieval Europe and the Middle East. 

 Understand how the Renaissance began and flourished in the Italian city-states. 

 Understand ways in which France was influenced by the Italian Renaissance. 

 Understand how the Renaissance spread to Germany and Flanders. 

 Understand the influence of the Roman Catholic Church and government on the Renaissance in Spain. 

 Understand how the English monarchy promoted the Renaissance in England. 

 Understand the causes and effects of the Reformation and Counter Reformation. 

 Understand how geography and resources of a region influenced Native American cultures. 

 Explain how farming contributed to the advancement of Native American Economies. 

 Understand the similarities and differences between the League of Iroquois and the U.S. 
representative government of today. 

 Understand why European monarchs and explorers looked to the sea for a route to Asia. 

 Understand the impact of the Columbian Exchange on the Eastern and Western Hemispheres. 

 Explain the motives behind the Spanish exploration of the Americas and why they were able to 
conquer the Native Americans so easily.  
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Essential Understandings 
Grade 8: 
 
Students will learn about: 
 

 Discovery, Exploration and Settlement of the U.S. 

 Native American Cultures 

 Perspectivies on the American Revolution 

 Writing and the Documents Shaping the U.S. Constitution 

 Principals and Processes of our Constitutional Government 

 Local, State, and National Governments in the U.S. 

 Westward Expansion and Settlement of the U.S. 

 Understanding the Causes and Consequences of the Civil War 
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Social Studies Scope and Sequence 

Grades 7-12 

I = Introduce  R = Reinforce  M = Master 

Social Studies Components World 

History – 

7 

US 

History – 

8 

US 

History - 

9 

World 

History – 

10 

Gov’t 

- 11 

Cultural 

Geography 

Economics Youth 

& 

Law 

Psych I, 

II 

Sociology Contemp. 

Issues 

AP 

Gov 

AP 

Worl

d 

AP 

Euro 

AP 

Psych 

College 

US 

Knowledge of the principles expressed in 

documents shaping constitutional democracy in 

the United States 

 I R  I, 

R, 

M 

  I, R    I, 

R, 

M 

   I, R 

Knowledge of continuity and change in the history 

of Missouri and the U.S. 

 I, R I, R             I, R, 

M 

Knowledge of continuity and change in the history 

of the world 

I, R   I, R         I, 

R, 

M 

I, 

R, 

M 

  

Knowledge of principles and processes of 

governance systems 

I, R I, R I, R I, R I, 

R, 

M 

  I, R    I, 

R, 

M 

I, R I, R  I, R, 

M 

Knowledge of economic concepts (including 

productivity and the market system) and principles 

(including laws of supply and demand) 

 I, R I, R  I, R  I, R, M    I, R I, 

R, 

M 

   I, R 

Compare and contrast economic systems I, R I, R I, R I, R I, 

R, 

M 

 I, R, M    I, R I, 

R, 

M 

I, R I, R  I, R 

Knowledge of major elements of geographical 

study and analysis (such as location, place, 

movement, regions) and their relationships to 

changes and society 

I I I, R I, R I I, R, M      I, 

R 

I, 

R, 

M 

I, R  I, R 

Knowledge of relationships of the individual and 

groups to institutions  and cultural traditions 

I, R I, R I, R I, R  I, R, M  I, R  I, R I, R I, 

R 

I, 

R, 

M 

I, R  I, R 

Knowledge of the use of tools of social science 

inquiry (such as surveys, statistics, and documents) 

I I I, R I, R I, R I, R I, R I, R I, R I, R I, R I, 

R, 

M 

I, 

R, 

M 

I, 

R, 

M 

I, R, 

M 

I, R, 

M 

Knowledge of interactions among individuals, 

groups, and institutions 

I, R I, R I, R I, R I, R I, R, M I, R, M I, R I, R I, R, 

M 

I, R I, 

R 

I, 

R, 

M 

I, 

R, 

M 

I, R, 

M 

I, R, 

M 

Knowledge of how people create, interact with, 

and change structures of power, authority, and 

governance 

I, R I, R I, R I, R I, 

R, 

M 

 I, R I, R   I, R I, 

R, 

M 

I, R I, R  I, R, 

M 

Knowledge of experiences that provide for the 

study of global connections and interdependence 

I, R   I, R I, R I, R I, R I, R    I, 

R 

I, 

R, 

M 

I, 

R, 

M 

 I, R 
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Grade 7 Social Studies Curriculum 
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COURSE DESCRIPTION:This course will explore how the civics and cultures of 
ancient Greece and Rome influenced western civilizations.  This course also 
covers how the Renaissance,  Reformation, and European Exploration 
influenced western civilizations.  Native American cultures and civilizations 
and the the impact of European Exploration in the Americas is also a focus.  
 

COMMITTEE MEMBERS: 
Doug Fisk 

Martha Medler 
Derek O’Donnell 
 
 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1: Ancient Greece 4 weeks 

UNIT 2: Ancient Rome 4 weeks 

UNIT 3: Middle Ages 4 weeks 

UNIT 4: Renaissance 4 weeks 

UNIT 5: Reformation 4 weeks 

UNIT 6: Early American Civilizations 4 weeks 

Unit 7: European Exploration 4 weeks 

 

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

Text books 
Technology 

Videos 
History Alive 

Interact? 

Interact and other  supplementary materials available for purchase. 

                                                                Grade 7 CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL: World History/7th Grade 

 
CREDIT(S): none 

 
PREREQUISITES: none 

CURRICULUM WRITTEN: FA 2015 

 
BOARD APPROVAL: 
 
REVISED: 
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 

Social Studies Curriculum Unit 

 

 

Unit Overview 

Content Area:  World History 
 
Course/Grade Level:  7 

Unit Title:   Ancient Greece 
 
Unit Duration:  4 Weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts/worksheets 
● Technology 
● Websites 
● Videos 
● Interact 
● History Alive 

 

Big Idea: 
● The influence Ancient Greece had on culture, government, philosophy, 

mathematics, and science in Western civilizations. 
 
 
 
 
 
 

Enduring Understandings: 
 

● Students will distinguish between the following forms of government: 
monarchy, tyranny, oligarchy, and democracy.  

● Understand why Athens and Sparta developed different cultures and 
governments. 

● Understand the reasons behind the decline of the Greek city-states. 
● The Greeks made many contributions to world civilizations. 

  
 
 
 
 
 
 
 
 
 

Essential Questions: 
 

● Why did the geographical features of Greece cause city-states to develop 
independently? 

● How and why did the cultures and government of Athens and Sparta differ? 
● How did the Persian Wars affect Greece? 
● What events brought about the decline of the Greek city-states? 
● What were the Greek contributions to the Arts? 
● How did Greek philosophers influence the development of world civilizations? 
● How did Alexander the Great’s empire spread Greek culture throughout the 

East? 
● How did the Greeks honor their gods and goddesses? 
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Objective #1 Government Styles and City-States 

Essential Question: What are the similarities and differences between Athens and Sparta? 

Standards: 
GLE/CLE:         C3: D2.Geo.2.6-8, D2.Geo.4.6-8,  Geo.5.6-8D2., Geo.6.6-8D2.,  D2Civ8.9-12, D2His.3.6-8          NCSS: 

Academic Vocabulary: 

Lesson Plan 

Supporting Question: 
 
Why was the polis the geographic and political center of 
Greek life? 

Supporting Question: 
 
How was life in Sparta and Athens different especially in 
the regard to the role of women and the form of 
government? 

Supporting Question: 
 
 
 
 

Formative Performance Task: 
 
 
 
Label a map of Greece. 
 

Formative Performance Task: 
 
Student generated play of an ant colony using one of 
the forms of government .  
 
Interact: Athenian Assembly Simulation 

Formative Performance Task: 

 

 

Summative Performance Task: 
 
Label Mt. Olympus and the city-states of Athens and Sparta on a map of Greece. 
 
Using the RACE strategy, explain the reasons why the mountains and seas caused the Greek city-states to develop independently. 
 
Venn diagram explaining the similarities and differences between Sparta and Athens. 
 

Taking Informed Action:        Poster of current Greek influences  
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                                                                                                Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Re-teach & re-assess. 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment activities  
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: Government Styles and City-States 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Using one of the forms of government, create a 
story about an ant colony that has just been 
destroyed.  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student:Differentiate between the ruling styles of the Greek city-states.  
●        Students will distinguish ways in which monarchy, oligarchy, and democracy impacted the 

political structure of Greek city-states. 
 
 
 
The student exhibits no major errors or omissions. 

● Create a Venn Diagram explaining the 
similarities and differences between  

            Athens and Sparta. 
● Simulations using Interact 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 
●    Performs basic processes, such as: 

o   give an example of a monarchy, oligarchy, and democracy within the context of the 
ancient Greek city-states. 
 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Be Able to define with the examples the 
following terms: monarchy, oligarchy, 
democracy, tyranny and aristocracy. 
 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective: Hellenistic Age 

Essential Question:  How did ancient Greek Culture Spread? 
 

Standards: 
GLE/CLE: 3.5C, 3.1B      C3: D2.His.3.6-8, D2.His.4.6-8, D2.His.14.6-8, D2.His.15.6-8                                             NCSS: 

Academic Vocabulary:     Trade and Colonization, Philip II of Macedonia, Alexander the Great, culture, philosopher, rhetoric, acropolis, and Hellenism 

Lesson Plan 

Supporting Question: 
How did Philip II of Macedonia gain control of Greece/ 
 
 

Supporting Question: 
How did Alexander attempt to bring unity to his 
empire? 

Supporting Question: 
How did Alexander’s empire change after his death? 
 
 
 

Formative Performance Task: 
 
Create a “You Are There” interview with Philip II of 
Macedonia 
 
 
 

Formative Performance Task: 
 
Students imagine they are merchants from Africa.  
Have them describe the differences they see in the city 
of Alexandria since it became a part of Alexander’s 
Empire. 

Formative Performance Task: 
 
Class discussion and Kahoot challenge over topic 

 

Summative Performance Task: 
 
TBD 
 

Taking Informed Action: 
 
Poster of current Greek influences  
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Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Re-teach & re-assess. 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment activities  
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: Hellenistic Age 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student:·         
●  Explain the legacy of the Hellenistic Age of Ancient Greece to modern times.  

 
 
The student exhibits no major errors or omissions. 

● Create a poster of current Greek influences 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ culture, philosopher, rhetoric, polis, acropolis, and Hellenism 
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Be able to define the following:  culture, 
philosopher, rhetoric, polis, acropolis, and 
Hellenism 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 

Social Studies Curriculum Unit 

 

Unit Overview 

Content Area: World History 
 
Course/Grade Level: 7 

Unit Title: Ancient Rome 
 
Unit Duration: 4 Weeks 

Materials/Instructional Resources For This Unit: 
 

● Textbook 
● Handouts/worksheets 
● Technology 
● Websites 
● Videos 
● Interact 
● History Alive 

Big Idea: 
 
Our founding fathers were heavily influenced by the Republic of Ancient Rome and 
its governmental foundation. The three branches of government, checks and 
balances, majority rule and minority rights can all be traced back to the Romans.  
Today, historians study this great civilization in hopes that their mistakes can be 
avoided.  
 
 
 

Enduring Understandings: 
 

● Students will be able to identify the similarities and differences between the 
Roman Republic and the Republic of the United States. 

● Students will be able to analyze Julius Caesar’s role in bring an end to the 
Roman Republic.  

● Students will be able to explain the differences between the Roman 
Republic and Roman Empire. 

● Students will be able to summarize the causes for the decline and fall of the 
Roman Empire in the West. 

 
 
 
 

Essential Questions: 
 

● How was Rome able to expand and protect its territory? 
● How was the government of the Roman Republic organized? 
● Why did the expansion of Rome lead to problems for the Republic? 
● What changes did Julius Caesar bring to the Republic? 
● How did Augustus bring about the Pax Romana, and what was daily life like 

during this period? 
● How did trade and law change during the Pax Romana? 
● What led to the decline and fall of the Roman Empire in the West? 
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Objective #1: ROMAN REPUBLIC 

Essential Question: How was the Roman Republic organized? 

Standards: 
GLE/CLE: 1.1B, 1.2A, 1.3A, 1.5B, 3.2A, 3.2B, 3.2C, 3.3A, 3.5A      C3: D2.Civ.2.6-8, D2.Civ.4.6-8, D2.Civ.12.6-8, D2.Civ.14.6-8, D2.Eco.1.6-8, D2.Eco.121.6-8, D2.Geo.4.6-8, 
D2.His.3.6-8, D2His.14.6-8, D2His.16.6-8       NCSS 

Academic Vocabulary:  Republic, legionaries, patrician, plebeians, consul, dictator, tribune, veto   

Lesson Plan 

Supporting Question: 
 
What role did the legionaries play in the expansion of 
Roman territories? 

Supporting Question: 
 

● How was the Republic organized? 
● What are the similarities and differences 

between the Roman Republic and the U.S. 
Republic? 

● How did plebeians gain more power in the 
Republic? 

Supporting Question: 
 

● How did Rome become the leading power in 
the Mediterranean world? 

● What problems did Rome face after winning 
the Punic Wars? 

● What changes did Julius Caesar make to try 
and solve the problems of Rome? 

● Why was Caesar murdered?  
 

Formative Performance Task: 
 
Research the U.S. infantry, then compare and contrast 
the equipment, jobs, etc. of Roman and U.S. soldiers. 
 
 
 
 
 
 

Formative Performance Task: 
 
Create a Venn Diagram comparing and  contrasting for 
the Roman Republic and U.S. Democratic Republic. 

Formative Performance Task: 
 

● Assume the identity of an out of work Roman 
and, write a letter to the Editor of a 
newspaper detailing your problems and how 
you believe they could be solved.  

● Share-out letters and compare student ideas 
to those Caesar put in place. 

● Support your pro or con opinion: Julius Caesar 
was a tyrant and deserved to be murdered.  
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Summative Performance Task: 
 
Assessments: to be determined   
 

Taking Informed Action: 
 
Students will write letters to local, state and federal officials asking them to comment on this question: “The Roman Republic eventually failed, in part, due to disparity 
between the classes (patricians and plebeians).  In your opinion, what should our government leaders be doing to solve the issue of a diminishing middle class in the 
United States?”    
 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Re-teach & re-assess. 
 
 
 
 
 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment activities  
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  ROMAN REPUBLIC 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Research the U.S. infantry, then compare and 
contrast the equipment, jobs, etc. of Roman 
and U.S. soldiers 

● Support your pro or con opinion: Julius Caesar 
was a tyrant and deserved to be murdered. 

 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● WILL DESCRIBE HOW THE ROMAN REPUBLIC WAS ORGANIZED 

 
The student exhibits no major errors or omissions. 

● Create a Venn Diagram comparing and  
contrasting for the Roman Republic and U.S. 
Democratic Republic. 

● Assume the identity of an out of work Roman 
and, write a letter to the Editor of a newspaper 
detailing your problems and how you believe 
they could be solved.  

● Share-out letters and compare student ideas to 
those Caesar put in place. 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Republic, legionaries, patrician, plebeians, 

consul, dictator, tribune, veto   
 

● Performs basic processes, such as: COMPLETE A MAP 
 

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2: ROMAN EMPIRE 

Essential Question: What was Roman life like under the Roman Empire? 

Standards 
GLE/CLE: 1.3A, 1.1B, 1.2A, 3.1A, 3.1B, 3.4A, 3.4B, 3.5B, 3.5C      C3:D2.Eco.1.6-8, D2.Eco.2.6-8, D2.Eco.12.6-8, D2.Eco.15.6-8, D2.Geo.4.6-8, D2.Geo.6.6-8, D2.Geo.7.6-8, 
D2.His.3.6-8, D2.His.14.6-8, D2.His.15.6-8,              NCSS 

Academic Vocabulary: 
 
Pax Romana, emperor, census, tariffs, Twelve Tables, domus, gladiators, inflation 

Lesson Plan 

Supporting Question: 
 

● How did Augustus rule the Roman Empire? 
● What was daily life like during the Pax 

Romana? 
● How did trade and law change during the Pax 

Romana? 

Supporting Question: 
 

● What were the political and economic reasons 
for the decline and fall of the Western Roman 
Empire?  

● How did the Germans gain control of the 
Roman Empire in the East? 

Supporting Question: 
 
 
 
 
 
 
 
 

Formative Performance Task: 
 

● Students will create a Roman Column for 
Augustus illustrating his many achievements. 

● Students will create a Roman Empire 
Newspaper covering headings  including: 
Government,  National News, World News 
(Germans), Economics, Sports, Culture, etc. 

 
 
 
 

Formative Performance Task: 
 

● Students will create a Roman Empire 
Newspaper covering headings  including: 
Government,  World News (Germans), 
Economics, Sports, Culture, etc. 

 

Formative Performance Task: 
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Summative Performance Task: 
 
Assessments: to be determined   
 

Taking Informed Action: 
 
Students will write letters to local, state and federal officials asking them to comment on this second question: “Some people compare the United States to the Roman 
Empire.  In your opinion, what can the U.S. do to ensure that we avoid the mistakes of the Roman Empire?” 
 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Re-teach & re-assess. 
 
 
 
 
 
 
 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment activities  
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PROFICIENCY SCALE FOR THIS STANDARD 

 

 

STANDARD:  ROMAN EMPIRE 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will describe what Roman life was like during the Roman Empire. 

 
 
The student exhibits no major errors or omissions. 

● Students will create a Roman Empire 
Newspaper covering headings  including: 
Government,  World News (Germans), 
Economics, Sports, Culture, etc. 

 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Pax Romana, emperor, census, tariffs, 

Twelve Tables, domus, gladiators, inflation 
 

 
● Performs basic processes, such as: COMPLETE A MAP 

 
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 

Social Studies Curriculum Unit 

 

 

 

Unit Overview 

Content Area: World History 
 
Course/Grade Level: 7 

Unit Title: Middle Ages 
 
Unit Duration: 8 weeks 

Materials/Instructional Resources For This Unit: 
 
Textbook 
Handouts/worksheets 
Technology 
Websites 
Video links/DVD’s/Recordings 
 
 
 

Big Idea: 
After the fall of the Roman Empire, Europe was in turmoil and struggling to develop 
stability.  In this unit the students will explore Europe’s journey as it begins to emerge 
as a world economic power. 
 
 
 
 
 

Enduring Understandings: 
 
The student will link the social and political aspects of feudal and manor societies. 
 
The student will analyze the impact of the Crusades had on Medieval Europe and the 
Middle East. 
 
 
 
 
 
 

Essential Questions: 
 
What were the effects of the fall of the Roman Empire? 
 
What was the political and social structure of Medieval Europe? 
 
How did the Crusades impact the economics and politics within Europe? 
 
How did the rise of monarchies shape Europe? 
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Objective #1 The student will link the social and political aspects of feudal and manor societies. 

Essential Question: What was the political and social structure of Medieval Europe? 

Standards: 
GLE/CLE, C3, NCSS 

Academic Vocabulary:  Middle Ages, medieval, Charlemagne, Knights, vassal, feudalism, William the Conqueror, manor, serfs, chivalry, monks, monasteries, Bubonic Plague. 
 
 

Lesson Plan 

Supporting Question: 
 
Explain the Impact of Germanic Kingdoms dividing 
Roman Territory. 

Supporting Question: 
 
Explain Feudalism and Manorialism. 
 
Explain the growth of Towns and Cities. 

Supporting Question: 
 
Explain the influence of Religion on Medieval Europe. 
 
 
 

Formative Performance Task: 
 
Students will imagine they live in a German village and 
write a diary entry describing a day in their lives. 
 
 
 
 
 

Formative Performance Task: 
 
Students will research and then design/identify parts of 
a castle on a posterboard. 

Formative Performance Task: 
 
Students will research and then represent a person from 
a particular sect of the medieval clergy:  benedictine 
monks, abbesses and nuns, missionaries, or friars.  
Students will work in groups to present a day in the life 
of someone in their order, complete with background 
history. 

 

 

Summative Performance Task: 
 
Assessments to be determined. 
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Taking Informed Action: 
 
 
 
 
 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Reteach and re-assess. 
 
 
 
 
 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment activities provided. 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



31 

 

 

PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will link the social and political aspects of feudal and manor societies. 

 
The student exhibits no major errors or omissions. 

● Use RACE strategy to compare and contrast the 
lifestyles of those living in manors with 
individuals living in towns within a kingdom. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

            Feudalism, manor society, medieval, fief, serf 
● Performs basic processes, such as: 

○ Gives an example of the above terms 
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

 
Summarize the social and political terminology. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2 Analyze the impact the Crusades had on Medieval Europe and the Middle East. 

Essential Question: How did the Crusades impact the economics and politics within Europe? 

Standards: 
GLE/CLE, C3, NCSS 

Academic Vocabulary: Excommunicate, Pope gregory VII, Crusades, Holy Land, Pope Urban II, King Richard I, Saladin 
 
 

Lesson Plan 

Supporting Question: 
 
Describe the Catholic influence on the Crusades. 

Supporting Question: 
 
Describe the spread of Islam during the Crusades. 

Supporting Question: 
 
Effects of the Crusades 
 
 
 
 
 
 

Formative Performance Task: 
 
History Alive activity 
 
 
 
 
 
 

Formative Performance Task: 
 
Interact Activity. 

Formative Performance Task: 
 
Students will research and debate the following topic:  
The Crusades took place only for religious reasons and 
purposes.  Students will be divided into groups that 
either defend that position or to defend the idea that 
the crusaders had other reasons for going to the Holy 
Land. 

 

Summative Performance Task: 
 
Assessments to be determined. 
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Taking Informed Action: 
 
 
 
 
 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
 
Reteach and reassess. 
 
 
 
 
 
 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
 
Enrichment activities will be provided. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Analyze the impact the Crusades had Medieval Europe and the Middle East 

 
The student exhibits no major errors or omissions. 

● Analyze the Crusades from the viewpoints of the 
Europeans and the Muslims. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Justinian’s Code, Islam, 5 Pillars, Crusades 
● Performs basic processes, such as: 

○ Gives an example of the above terms 
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Summarize religious and political terminology. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area:World History 
 
Course/Grade Level: 7 

Unit Title: Renaissance/ Reformation/ Counter Reformation/ Scientific Revolution 
 
Unit Duration: 4 Weeks 

Materials/Instructional Resources For This Unit: 
 

● Textbook 
● Handouts/worksheets 
● Technology 
● Websites 
● Videos 
● Interact 
● History Alive 

 
 
 

Big Idea: 
 

● As the Middle Ages ended, a rebirth of learning called  the Renaissance took 
Europe by storm. Students will study the impact the Renaissance, 
Reformation, and Scientific Revolution had on culture, government, 
philosophy, mathematics, and science in European civilizations. 

 
 
 
 
 
 

Enduring Understandings: 
 

● Explain how the Renaissance began and flourished in the Italian city-states. 
● Identify ways in which France was influenced by the Italian Renaissance. 
● Describe how the Renaissance spread to Germany and Flanders. 
● Discuss the influence of the Roman Catholic Church and government on the 

Renaissance in Spain. 
● Summarize how the English monarchy promoted the Renaissance in England. 
● Describe the causes and effects of the Reformation and Counter Reformation. 

 
 
 

Essential Questions: 
 

● How did the Renaissance impact European civilization? 
○ Artistic/Architectural Achievements 
○ Impact of Technological Advancements 
○ Enlightenment 
○ Application of Knowledge 

 
● How did the Reformation and Counter Reformation affect European Society. 
● How did advances in science affect the political, economical, and social views 

of Europeans 
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Objective #1 Italian/ Northern Renaissance 

Essential Question: How did the Renaissance impact European civilization? 

Standards: 
GLE/CLE , C3: D2.His.2.6-8, D2.His.3.6-8, , NCSS 

Academic Vocabulary:  Renaissance, Humanism, Northern/ Italian Renaissance, Leonardo Da Vinci, , Michelangelo, Johannes Gutenberg, Henry VIII, Elizabeth I, William 
Shakespeare, printing press, Florence, Venice 

Lesson Plan 

Supporting Question: 
 
What did Renaissance artists. inventors, and writers 
contribute to European society. 

Supporting Question: 
 
Where did the Renaissance take place? 

Supporting Question: 
 
 
 

Formative Performance Task: 
 
Interact: Renaissance 

Formative Performance Task: 
Label a map of Italy 

Formative Performance Task: 

 

Summative Performance Task: 
 
Quick check assessments 
Assessments 
 

Taking Informed Action: 
Compare art, literature, new inventions of the Renaissance to today’s art, literature, and inventions. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Reteach/ Re-assess 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment activities 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: Italian/ Northern Renaissance 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Compare the intellectual and artistic achievements of the Italian and Northern Renaissance. 

 
The student exhibits no major errors or omissions. 

● Critique the humanistic elements between a 
Northern Renaissance and Italian Renaissance 
artists. 

● Critique the humanist elements between a 
Northern Renaissance and Italian Renaissance 
author. 

● Painting activity Sistine Chapel 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

o   Renaissance, Humanism, Northern/Italian Renaissance, Leonardo Da Vinci, , Michelangelo, 
Johannes Gutenberg, Henry VIII, Elizabeth I, William Shakespeare, printing press, Florence, 
Venice 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2 Renaissance/ Reformation 

Essential Question: How did the Reformation/ Counter Reformation effect European society? 

Standards: 
GLE/CLE, C3:D2.His.2.6-8, D2.His.3.6-8, D2.His.6.6-8 , NCSS 

Academic Vocabulary:  Reformation, Counter Reformation, secular, inquisition, indulgences, theses, heretic, Martin Luther, Pope Leo X, John Calvin, Henry VIII, Mary Tudor, 
Elizabeth I  

Lesson Plan 

Supporting Question: 
How the did the Reformation effect European society? 

Supporting Question: 
 

Supporting Question: 
 
 

Formative Performance Task: 
Interact: Martin Luther 
 

Formative Performance Task: Formative Performance Task: 

 

Summative Performance Task: 
 
Quick check assessments 
Formal assessments 
 

Taking Informed Action: 
 
Compare the Reformation/ Counter Reformation to new political/ religious movements of today. 
 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Reteach/ Re-assess 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment Activities 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: Renaissance/ Reformation 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Assess the causes and effects of the Reformation/Counter Reformation on medieval society 

and the church 
 
The student exhibits no major errors or omissions. 

● Design a chart comparing the ideas of the 
Reformation and Counter-Reformation from the 
view of the Catholic Church, Martin Luther, John 
Calvin and Henry VIII. 

● Interact: Martin Luther 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Reformation, Counter Reformation, secular, inquisition, indulgences, theses, heretic, 
Martin Luther, Pope Leo X, John Calvin, Henry VIII, Mary Tudor, Elizabeth I  

 
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Identify the major players in the Reformation 
and Counter Reformation. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #3 Scientific Revolution 

Essential Question: What were the contributions that various scientists made to the Scientific Revolution? 

Standards: 
GLE/CLE, C3:D2.His.2.6-8, D2.His.3.6-8, D2.His.4.6-8, D2.His.5.6-8,  D2.His.6.6-8 , NCSS 

Academic Vocabulary:  Scientific Revolution, Nicholas Copernicus, Tycho Brahe, Johannes Kepler, Galileo, heliocentric theory, scientific method 

Lesson Plan 

Supporting Question: 
 
How did new scientific discoveries change the way 
people viewed life? 

Supporting Question: 
 
How did scientific discovery question the teachings of 
the Catholic church? 

Supporting Question: 
 
 
 

Formative Performance Task: 
 
History Alive 

Formative Performance Task: 
 
History Alive 

Formative Performance Task: 

 

Summative Performance Task: 
 
Quick Check 
Assessments 

Taking Informed Action: 
 
Compare scientific theories of the Scientific Revolution to what we know today. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
 
Reteach/ Re-assess 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
 
Enrichment Activities  
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: Scientific Revolution 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Investigate how advances in science affected political, economical, and social views 

 
The student exhibits no major errors or omissions. 

● Construct a word web demonstrating 
understanding of the key categories. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Scientific Revolution, Nicholas Copernicus, Tycho Brahe, Johannes Kepler, Galileo, 
heliocentric theory, scientific method 

 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Define elements, vocabulary and important 
people of the Scientific Revolution. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Unit 

 
 

 

Unit Overview 

Content Area: World History 

 

Course/Grade Level: 7 

Unit Title: Early American Civilizations 

 

Unit Duration: 4 Weeks 

Materials/Instructional Resources For This Unit: 

 

● Textbook 
● Handouts/worksheets 
● Technology 
● Websites 
● Videos 
● Interact 
● History Alive 

 

Big Idea: 

Geography and resources influenced the way cultures and traditions developed in 

the Americas. 

 

 

 

 

 

 

 

Enduring Understandings: 

 

1. Understand how geography and resources of a region influenced Native 
American cultures. 

2.   Explain how farming contributed to the advancement of  Native American 
economies.  

3. Understand the similarities and differences between the League of Iroquois 
and the U.S. representative government of today. 

 

Essential Questions: 

 

● How did early civilizations develop in the Americas? 
● Where were the Aztec, Mayan, and Incan civilizations located? 
● How did farming contribute to the development of civilization? 
● How did geography influence the cultures in North and South America? 
● What role did nature play in Native American religious beliefs? 
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Objective #1 Developing American Cultures 

Essential Question: How did the geography and resources of an area influence the development of ancient American civilizations and Native American cultures?  

Standards: 

GLE/CLE, C3: D2.Geo.2.6-8, D2.Geo.4.6-8, D2.Geo.5.6-8, D2.Geo.6.6-8, D2.Geo.7.6-8, D2.Geo.10.6-8, D2.Geo.11.6-8 NCSS 

Academic Vocabulary: 

Culture, civilization, Mayans, Incas, Aztecs 

Lesson Plan 

Supporting Question: 

 

How does the location of a civilization determine the 

culture that is developed? 

Supporting Question: 

 

 

Supporting Question: 

 

 

 

Formative Performance Task: 

1. Maps 
2. Cultures comparison chart 

Formative Performance Task: Formative Performance Task: 

 

Summative Performance Task: 

 

Assessments: to be determined 

Taking Informed Action: 

 Contact a Native American school on a reservation and determine what supplies could be donated by our students. 

 

Differentiation 

How will we respond if students have not learned? 

Interventions: 

 

Re-teach and assess 

How will we respond if students have already learned? 

Extensions/Enrichments: 

 

Enrichment activities 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: DEVELOPING AMERICAN CULTURES 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 

● How did the geography and resources of an area influence the development of ancient 
American civilizations and Native American cultures?  

 

 

The student exhibits no major errors or omissions. 

● Maps 
● Cultures comparison chart 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 

● Recognizes or recalls specific terminology, such as: 
○ Culture, Civilization, Mayans, Incas, Aztecs 
○  
○  

●  
 

However, the student exhibits major errors or omissions regarding the more complex ideas and 

processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 

complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2: FARMING’s INFLUENCE IN DEVELOPING AMERICAN CIVILIZATIONS 

Essential Question: How did farming influence the development of trade, cities, occupations and organized government? 

Standards: 

GLE/CLE, C3: D2.Eco.7.6-8, D2.Eco.1.6-8, D2.Eco.13.6-8, D2.Civ.5.6-8 NCSS 

Academic Vocabulary: 

irrigation, surplus, trade, representative government, League of Iroquois  

Lesson Plan 

Supporting Question: 

 

How did the development of farming influence the 

development of civilizations in the Americas? 

Supporting Question: 

 

 

Supporting Question: 

 

 

 

Formative Performance Task: 

 

1. Elements of civilization “footprints” activity 
2. League of Iroquois simulation 

Formative Performance Task: 

 

Formative Performance Task: 

 

Summative Performance Task:  Assessments to be determined 

Taking Informed Action:  Contact a Native American school on a reservation and determine what supplies could be donated by our students. 

 

 

Differentiation 

How will we respond if students have not learned? 

Interventions: 

 

Re-teach and assess 

 

How will we respond if students have already learned? 

Extensions/Enrichments: 

 

Enrichment activities 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: FARMING’S INFLUENCE IN DEVELOPING AMERICAN CIVILIZATIONS 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 

● How did farming influence the development of trade, cities, occupations and organized 
government? 

 

The student exhibits no major errors or omissions. 

● Elements of civilization “footprints” activity 
● League of Iroquois simulation 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 

● Recognizes or recalls specific terminology, such as: 
● irrigation, surplus, trade, representative government, League of Iroquois  

 

○  
However, the student exhibits major errors or omissions regarding the more complex ideas and 

processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 

complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 
 

Unit Overview 

Content Area: World History 
 
Course/Grade Level: 7 

Unit Title: European Exploration 
 
Unit Duration: 4 Weeks 

Materials/Instructional Resources For This Unit: 
 
 

● Textbook 
● Handouts/worksheets 
● Technology 
● Websites 
● Videos 
● Interact 
● History Alive 

 
 
 
 

Big Idea: 
 
As Europeans emerge from the middle ages, they progress into an era of great 
enlightenment and exploration. The students will be examining this great time of 
expansion. 
 
 
 
 
 

Enduring Understandings: 
 
Explain why European monarchs and explorers looked to the sea for a route to Asia. 
 
Describe the impacts of the Columbian Exchange on the Eastern and Western 
Hemispheres. 
 
Explain the motives behind the Spanish exploration of the Americas. 
 
Explain the reasons why the Spanish were able to conquer the Native Americans so 
easily. 
 
 

Essential Questions: 
 

● Why did the Europeans begin exploring? 
 

● Who were Europe’s famous explorers? 
 

● How were the native people of the Americas affected by the arrival of 
Europeans? 
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Objective #1 Spanish Encounters with America 

Essential Question: How did the Spanish Conquistador’s exploration of the Americas effect the Western Hemisphere? 

Standards: 
GLE/CLE, C3, NCSS 

Academic Vocabulary: Conquistador, Aztecs, Incas, Disease,  Spanish Armada 

Lesson Plan 

Supporting Question: 
 
What were the motives behind the Spanish exploration 
of America? 

Supporting Question: 
 
Why were the Spanish able to defeat Native American 
tribes so easily? 

Supporting Question: 
 
 
 
 

Formative Performance Task: 
Gold, God, Glory notes 
 

Formative Performance Task: 
Simulation: Aztecs vs Conquistadors 

Formative Performance Task: 

 

 

Summative Performance Task: 
Quick Check 
Assessments 

Taking Informed Action: 
Compare prominence of diseases (smallpox, measles, chickenpox) to prominence today. 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Reteach/Re-assess 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Enrichment activities 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: Spanish Encounters with America 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Describe how the Spanish were able to conquer the Native Americans. 

 
●  Explain the motives behind the Spanish Conquistadors’ exploration in the Americas. 

 
The student exhibits no major errors or omissions. 

● Primary source reading from Columbus’s Diary 
● Aztec vs Conquistador simulation 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

o   Conquistador 
o   Aztecs 
o   Incas 
o   Disease 
o   Spanish Armada 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Definitions/notes 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2: European Exploration and Trade 

Essential Question: What were the effects of overseas trade between the Eastern and Western Hemisphere? 

Standards: 
GLE/CLE, C3, NCSS 

Academic Vocabulary: Northwest Passage,  Circumnavigate,  Eastern Hemisphere,  Western Hemisphere, Atlantic Ocean,  Pacific Ocean, Indian Ocean, Columbian 
Exchange, Trade 

Lesson Plan 

Supporting Question: 
 
Why did Europeans want to find a faster route to Asia? 

Supporting Question: 
 
How did the Columbian Exchange affect the Eastern and 
Western Hemispheres? 

Supporting Question: 
 
 
 

Formative Performance Task: 
 
Map of silk road, sea routes to Asia 
 

Formative Performance Task: 
 
Columbian Exchange Activity: trade goods from both 
hemispheres. 

Formative Performance Task: 

 

Summative Performance Task: 
 

Taking Informed Action: 
 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: European Exploration and Trade 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
 
 
 
The student exhibits no major errors or omissions. 

●  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Grade 8 Social Studies Curriculum 
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Grade 8 Social Studies Curriculum Overview 

 
 

 

 

COURSE DESCRIPTION:  The creation of the United States from colonial times 
through the Reconstruction era will be explored, with an emphasis on our rights 
and responsibilities as American citizens.  The course will include a study of 
Colonization, The Pre Revolutionary period, The Revolutionary War, the  
Constitution, three branches of government, War of 1812, issues regarding slavery, 
early industrialization, the Civil War and Reconstruction will be examined. 

COMMITTEE MEMBERS: 
Christine Hylton 
Tina Queen 
Erin Strein 
 
 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1:  Our Colonial Roots 4 weeks 

UNIT 2: The Road to Revolution 4 weeks 

UNIT 3:  The American Revolution 5 weeks 

UNIT 4:  Creation of the Constitution 4 weeks 

UNIT 5:  Our New Nation Grows and Changes 2 weeks 

UNIT 6:  A Changing Nation 3 weeks 

Unit 7:  The Reformers & Industrialization 3 weeks 

Unit 8:  Manifest Destiny 2 weeks 

Unit 9:  Our Nation Divides:  Road to Civil War  3 weeks 

Unit 10:  Civil War 5 weeks 

 

 

 

                                                                                          CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL: 8 
 
CREDIT(S): none 
 
PREREQUISITES: none 

CURRICULUM WRITTEN:  FA 2015 
 
BOARD APPROVAL: 
 
REVISED: 
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BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

 
● Textbook TBD 
● History Alive 
● The History of US (class set) 
● Lies My History Teacher Told Me (Teacher Only resource) 
● Don’t Know Much About History (Teacher only resource) 
● Maps and map making software  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area: U.S. History 
 
Course/Grade Level:8 

Unit Title: Our Colonial Roots 
 
Unit Duration: 4 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● Maps 
● Websites such as: 

http://www.hsionline.org/cases/jamestown/jamestown_preview.html 
 

Big Idea: 
The impact of colonization on America & its trading partners 
 
 
 

Enduring Understandings: 
● The impact of colonization on all of the following groups: 

Native Americans, settlers, trading partners, slaves 
● The financial impact of colonization 
● Geography of a region and its role in the development of colonies 
● The early governing bodies relationship to our current government 

Essential Questions:  How did the English start colonies with distinct qualities in North 
America? 
 
 
 
 

 

Objective #1  The students will be able to explain why England started colonies in North America. 

Essential Question:  How did the English start colonies with distinct qualities in North America? 

Standards:  C3: D2.Eco.1.6-8.; D2.Eco.14.6-8.; S2.Eco.15.6-8.; D2.Civ.3.6-8.; D2.Civ.14.6-8.; D2.His.3.6-8.;D2.His.14.6-8.; D2.His.15.6-8.; D2.Geo.1.6-8.; D2.Geo.6.6-8.; 
D2.Geo.7.6-8.; D2.Geo.8.6-8.; D2.Geo.9.6-8. 
 
GLE:  SS.1.3.A.; SS.1.4.A.; SS.2.1.A.; SS.2.1.B.; SS. 2.2.A.; SS.2.2.B.; SS.2.2.C.; SS.2.3.A.; SS.2.3.B.; SS.2.4.A.; SS.2.4.B.; SS.2.5.A.; SS.2.5.B.; SS.3.1.A.; SS.3.2.A.; SS.3.2.B.; SS.3.3.A.; 
SS.3.3.B.; SS.3.4.A.; SS.3.4.B.; SS.3.4.C.  
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Academic Vocabulary:   plantation, mercantilism, indentured servant, debtors,Triangular Trade Route,  slavery, cash crop, apprentice, New England Colonies, Middle Colonies, 
Southern Colonies, compass rose, key, resources, Pilgrims, Quakers,   Puritans, toleration, pacifist, racism, persecution, Mayflower Compact, representative government 

Lesson Plan 

Supporting Question: 
Can you identify and explain where the 13 colonies and 
3 major groups of colonies were located and what each 
produced? 
What sources of labor were found in the colonies? 

Supporting Question: 
What system ie. rules and regulations were developed 
to govern the new colonies? 

Supporting Question: 
Why did people come to the colonies and what were 
the opportunity costs?  
Were their experiences different than in their 
homeland? 
 

Formative Performance Task: 
Students will create a regional map of the colonies, 
labeling key settlements, individual colonies and 
resources 
 

Formative Performance Task:  
Students will create a system of rules they feel would be 
necessary to maintain/run the new colonies. 
 

Formative Performance Task: 
http://www.hsionline.org/cases/jamestown/jamestown
_teacher.htm 
 

 

 

Summative Performance Task:   Students will answer the essential question in a RACE format essay. 
 

Taking Informed Action:   Write a conversation that Roger Williams might have had with William Penn, comparing and contrasting how their colonies were run. 
 

 

Differentiation 

How will we respond if students have not learned? 
 
Interventions: 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 

How will we respond if students have already learned? 
 
Extensions/Enrichments:  Students will create an outerspace colony, complete with 
map, detailing the system of government, how it would financially beneficial to the 
USA, and detailing how they would attract settlers. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD:  Our Colonial Roots 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Students will create an outerspace colony, complete with 
map, detailing the system of government, how it would 
financially beneficial to the USA, and detailing how they 
would attract settlers. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
●  explain how the English started colonies with distinct qualities in North America 

 
The student exhibits no major errors or omissions. 

● Students will create a system of rules they feel would be 
essential to run the new colonies. 

● Students will solve an interactive online mystery on the 
Starving Time 

● Venn Diagrams comparing and contrasting items 
● create brochures 
● simulations and plays 
● video clips/online virtual field trips to places such as 

Jamestown 
● SHEG mapping the world 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:  

 plantation, mercantilism, indentured servant, debtors,Triangular Trade Route,  slavery, cash crop, apprentice, 
New England Colonies, Middle Colonies, Southern Colonies, compass rose, key, resources, Pilgrims, Quakers,   
Puritans, toleration, pacifist, racism, persecution, Mayflower compact and representative government 
 

● Performs basic processes, such as: identify the locations and products of the  
○ New England colonies 
○ Middle colonies 
○ Southern colonies 

and the individual colonies that made up each. 
 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● Create a colonial map 
● Detail definitions in interactive notes, utilizing things such 

as frayers models for the more difficult terms. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area:  U.S.  History 
 
Course/Grade Level: 8 

Unit Title:  Road to Revolution 
 
Unit Duration:  4 weeks 

Materials/Instructional Resources For This Unit: 
●  Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● Map  
● Websites such as Standford History Education group 

Big Idea:  Building a consensus to go to war with Great Britain was a gradual process 
that was not unanimous. 

Enduring Understandings: 
● The reasons colonists became angry enough with their situation that they 

thought war was the only option, even though it was not unanimous 
● How the French & Indian War factored into the colonists gaining their 

independence 
● Understand the importance of the major sites of the key events, and seek 

patterns and relationships in the locations. 

Essential Questions: 
How did the relationship between the U.S. and Great Britain erode? 
 
 
 
 
 

 

 

Objective #1:  The student will explain the eroding relationship between Britain and the colonies and be able to explain the importance of key locations and countries 
involved. 

Essential Question: How did the relationship between the U.S. and Great Britain erode? 

Standards: C3: D2.Civ.2.6-8.; D2.Eco.14.6-8.; D2.Eco.15.6-8.; D2.Geo.1.6-8.; D2.Geo.4.6-8.; D2.His.1.-8.; D2.His.11.6-8.; D2.His.13.6-8.; D2.His.14.6-8.; D2.His.15.6-8.; D2. 
His.16.6-8. 
GLE: SS.3.4.A.; SS.3.4.B.; SS.3.4.C.; SS.3.5.A.; SS.3.5.B. 
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Academic Vocabulary: 
○ tariff, boycott, monopoly, duty, import, export, representation, taxation, tyranny, parliament, French and Indian War, minuteman, alliance, Boston 

Massacre, repeal 

Lesson Plan 

Supporting Question:  What role did the French and 
Indian War play in the disintegration of the relationship 
between the colonies and England? 

Supporting Question:  What role did the actions of the 
English Parliament have on the colonial economy and 
how did that fuel the colonists anger? 

Supporting Question:  How and where did the colonists 
anger and protest turn to rebellion? 
 

Formative Performance Task: 
Students will construct a map depicting the post French 
and Indian War boundaries and argue why they should 
be allowed to settle in that land. 
 

Formative Performance Task: 
Students will take create a visual that persuades 
classmates to take the side of either a Patriot or a 
member of Parliament, using historical evidence to 
make their point. 

Formative Performance Task: 
Students will create a break-up letter from the colonies 
to King George III, citing historical facts 

 

Summative Performance Task: The students will be able to identify and explain how the relationship between the U.S. and Great Britain eroded through a leveled assessment 
or multiple modality projects.   
 

Taking Informed Action: 
● Research current countries trying to gain independence from a controlling country.  Compare and contrast their situations with what was happening in the American 

colonies. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

How will we respond if students have already learned? 
Extensions/Enrichments: 

● Students will construct an argument for and against the movement toward 
war, citing historical evidence appropriately to make their point. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD:Road to Revolution 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Research current countries trying to gain 
independence from a controlling country.  
Compare and contrast their situations with what 
was happening in the American colonies. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● explain the eroding relationship between Britain and the colonies 
● be able to explain the importance of key locations and countries involved. 

 
The student exhibits no major errors or omissions. 

● Assume the identity of Patriots, Loyalist and 
Neutralists.  Write letters from their POV 
persuading others that they should follow your 
beliefs.  Debate as a class. 

● Create political cartoons, posters, etc. to show 
point of view.  

● Examine primary source documents and make 
decisions, based on locations, evidence, etc. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student:  
● Identify key people, such as: 

○ George Washington, John Adams, Samuel Adams, Patrick Henry,Paul Revere, King George III 
of England 

 
● Performs basic processes, such as  location key places involved.: 

○  Boston, Philadelphia, England, Appalachian Mts.,Ohio River Valley, Atlantic Ocean, Canada, 
Lexington and Concord 

 
● Recognizes or recalls specific terminology, such as:  

○ tariff, boycott, monopoly, duty, import, export, representation, taxation, tyranny, 
parliament, French and Indian War, minuteman, alliance, Boston Massacre, repeal 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● make flash cards, flip notes, etc. on vocabulary, 
reinforced with games 

● create maps 
● create portraits, etc. on key people or role play, 

plays, etc. to reinforce people involved 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
Unit Overview 

Content Area: U.S. History 
 
Course/Grade Level: 8 

Unit Title: The American Revolution 
 
Unit Duration: 5 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● Map  
● Websites such as Standford History Education group 

Big Idea:   
Americans had to overcome many obstacles to win the war against England. 
 
 
 
 
 

Enduring Understandings: 
● Students will understand the importance of the Declaration of Independence 

in the process. 
● Students will understand the advantages and disadvantages of the Americans 

and the British. 
● Students will understand the strategies employed, and how the war was won, 

as well as the key participants. 

Essential Questions:  How did the American colonists gain their independence? 
 
 
 
 
 
 
 

 

Objective #1:  Students will be able to explain how students gained their independence from England, including the important people involved and how Americans defied the 
odds to win the war. 

Essential Question: How did the American colonists gain their independence? 

Standards: C3: D2.Civ.3.6-8.; D2. Civ.12.6-8.; D2.Civ.14.6-8.; D2.Eco.14.6-8.; D2.Geo.1.6-8.; D2.Geo.8.6-8.; D2.Geo.10.6-8.; D2.His.3.6-8.; D2.His.4.6-8.; D2.His.5.6-8.; 
D2.His.10.6-8.; D2. His.12.6-8.; D2.His.14.6-8.; D2.His.16.6-8. 
GLE: SS.1.5.B.; SS.2.1.C.; SS.2.3.B.; SS.3.1.C.; SS.3.1.E.; SS.3.3.B. 

Academic Vocabulary:   resolution, grievance, preamble, alliance, mercenary, cavalry, enlist, civilian, continental, guerrilla, traitor, patriots, minutemen, loyalists, Thomas 
Paine,King George III, Thomas Jefferson, George Washington, John Adams, Benjamin Franklin, Marquis de Lafayette, Benedict Arnold, Charles Cornwallis,Treaty of Paris 
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Lesson Plan 

Supporting Question: 
How were documents such as The Declaration of 
Independence and Common Sense  used in the fight for 
independence? 

Supporting Question:  What role did geography and 
other countries play in America’s fight? 

Supporting Question: 
Who were the major players in the war for 
independence and how did their strategies affect the 
outcome of the war? 

Formative Performance Task: 
 Students will analyze documents, create 
arguments/debates.   
 

Formative Performance Task:   
Students will create a map. 
Students will write a letter or create an argument they 
present to the leaders of France and Spain. 

Formative Performance Task: 
Students will create graphic organizers on the battles 
and key players 

 

 

Summative Performance Task: 
The students will be able to identify and explain how the American colonists gain their independence through a leveled assessment or multiple modality projects.   

Taking Informed Action:  Looking at current events, students will research countries currently seeking independence and describe briefly their strategies, key figures, and the 
role, if any, geography is playing in the fight. 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 

● Students will create a motivational speech they would have given the troops 
at Valley Forge. 

● Students should take Cornwallis’s perspective and explain to the King why 
you lost the war.  What economic impact is this going to have on England. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Students will create a motivational speech they 
would have given the troops at Valley Forge. 

● Students should take Cornwallis’s perspective 
and explain to the King why you lost the war.  
What economic impact is this going to have on 
England? 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● will be able to explain how the American colonists gained their independence. 

 
The student exhibits no major errors or omissions. 

● Work with primary source documents 
● Simulations 
● Plays  
● Notes 
● Virtual field trips 
● Interpret photos 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ resolution, grievance, preamble,alliance, mercenary, cavalry, enlist, civilian, 
continental, guerrilla, traitor, patriots, minutemen, loyalists,Thomas Paine, King George 
III, Thomas Jefferson, George Washington, John Adams, Benjamin Franklin, Marquis de 
Lafayette, Benedict Arnold, Charles Cornwallis, Treaty of Paris 

● Performs basic processes, such as:identifying locations 
○ Yorktown, Valley Forge, Jamestown, Lexington and Concord, Saratoga, Trenton, 

Philadelphia, Mississippi River, Gulf of Mexico,  Atlantic Ocean, Great Lakes, and 
Delaware River 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● create maps 
● create flip book interactive notes 
● Practice vocabulary through games 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area: U. S. History 
 
Course/Grade Level: 8 

Unit Title:  The Constitution 
 
Unit Duration: 4 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● Websites such as Standford History Education group 
● clips from School House Rock 

 

Big Idea:  Americans had many decisions to make when it came to 
governing their newly independent country. 
  
 
 
 
 

Enduring Understandings: 
● Students will understand the differences between the Articles of 

Confederation and Constitution. 
● Students will understand how the differing economies of the 

colonies created discussion and debate among the founding 
fathers, as well as who those people are.  

● Students will understand their rights as guaranteed under the 
Constitution. 

Essential Questions:  What types of documents did the early founders 
create to help us organize and run our our new country? 
 
 
 
 
 
 

 

Objective #1 Students will be able to explain the documents used to construct our government and explain how the government works today. 

Essential Question:  What types of documents did the early founders create to help us organize and run our our new country? 

Standards: C3: D2.Civ.1.6-8.; D2.2.6-8.; D2.Civ.4.6-8.; D2.Civ.5.6-8.; D2.Civ.6.6-8.; D2.Civ.7.6-8.; D2.Civ.8.6-8.;D2.Civ.10.6-8.; D2.Civ.13.6-8.; 
D2.His.4.6-8.; D2.His.5.6-8.; D2.His.6.6-8.; D2.His.13.6-8.; D2.His.15.6-8.; D2.His.16.6-8  
GLE: SS.3.1.B.; SS.3.1.C.; SS.3.1.D.; SS.3.1.E.; SS.3.1.F.; SS.3.2.C.; SS.3.2.D.; SS.3.2.F.; SS.3.2.G.; SS.3.2.H.; SS.3.3.B.; SS.3.5.C.; 
SS.3.5.D.; SS.3.5.E. 
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Academic Vocabulary:  constitution, executive, judicial branch, compromise, ratify, amend, appeal, bill, censorship, checks and balances, citizen, 
dissent, federalism, habeas corpus, interest group, jurisdiction, libel, limited government, naturalization, override, popular sovereignty, private 
property, repeal, republic, separation of powers, unconstitutional, veto, legislative 
 

Lesson Plan 

Supporting Question: 
Can you explain the difference between the 
Articles of Confederation and the Constitution? 

Supporting Question: 
How did the state’s location impact the 
delegates votes on the Constitution? 

Supporting Question: 
What rights and powers are in the Constitution 
and who gets them? 

Formative Performance Task: 
Students will create a graphic organizer 
comparing and contrasting the two major 
documents that were used to run our country. 
 

Formative Performance Task: 
Students will take part in a Constitutional 
Convention simulation and submit exit tickets 
to show understanding. 

Formative Performance Task:  
 After simulating how bills become laws, the 
students will create a visual representation of 
the separation of powers and illustrate the 
process of a bill becoming a law. 

 

 

Summative Performance Task:  Students will take a middle school version of the U.S. Constitution Test that high school students must pass to 
graduate. 

Taking Informed Action: 
Students will create an initiative for a law they’d like to see on the ballot.  The will research to find out how many signatures would be needed and 
create a proposed campaign to influence others to vote in favor of their initiative. 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

● Students will have the opportunity to get small group or 
individual instruction and retake or resubmit work. 

 

How will we respond if students have already learned? 
Extensions/Enrichments: 

● Students will create a governing document for a fictitious planet 
to govern it, guaranteeing specific rights for the people who 
agree to settle it. 
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Students will create a governing document for 
a fictitious planet to govern it, guaranteeing 
specific rights for the people who agree to 
settle it. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● will understand the need for the documents early founders created to help us organize and 

run our our new country, their rights under the Constitution and how government operates. 
 
The student exhibits no major errors or omissions. 

● Simulated Constitutional convention 
● Simulate how bills become laws 
● Kahoot or similar games to reinforce content 
● Notes   
● Plays  
● Research the members involved 
● School House Rock Clips 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the 
student: 

● Recognizes or recalls specific terminology, such as: 
○ constitution, executive, judicial branch, compromise, ratify, amend, appeal, bill, 

censorship, checks and balances, citizen, dissent, federalism, habeas corpus, 
interest group, jurisdiction, libel, limited government, naturalization, override, popular 
sovereignty, private property, repeal, republic, separation of powers, 
unconstitutional, veto, legislative 

○ James Madison, Alexander Hamilton, Benjamin Franklin, Roger Sherman, George 
Washington, John Adams, John Jay, George Mason 

● Performs basic processes, such as: 
○ Trace how a bill becomes a law. 

However, the student exhibits major errors or omissions regarding the more complex ideas 
and processes. 

● Create detailed notes, flashcards, etc. 
● Practice vocabulary through games 
● Create spreadsheet of people and concepts. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of 
the more complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area: U.S. History 
 
Course/Grade Level: 8 

Unit Title:  Our Nation Grows and Changes 
 
Unit Duration:  2 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● Websites such as Standford History Education group 
● Song/visual clips:  Yankee Doodle Dandy, early architecture, folk arts and 

poetry. 

Big Idea:  
Americans developed their identity, culturally and politically. 
 
 
 
 
 

Enduring Understandings: 
● The student will understand the precedents set by the Washington 

administration, as well as the new cultural identities Americans were creating. 
● Students will understand how the emerging nation felt about foreign 

entanglements, as well as using the military at home?. 
● Students will understand the growth of political parties and the bitter divisions 

they caused during the Adams presidency. 

Essential Questions:  
How did Americans respond to internal and external challenges? 
 
 
 
 
 

 

 

Objective #1  The students will understand how Americans developed their identity, culturally and politically. 

Essential Question: How did Americans respond to internal and external challenges? 

Standards: C3: D2.Civ.1.6-8.; D2.Civ.3.6-8.; D2.Civ.6.6-8.; D2.Eco.1.6-8.; D2.His.2.6-8.;D2.His.3.6-8.;D2.His.14.6-8. 
GLE: SS.3.1.F.; SS.3.4.B.; SS.3.4.C.; SS.3.5.C.; SS.3.5.E. 

Academic Vocabulary: inauguration, unconstitutional, tariff, precedent, bond, Executive Branch, Cabinet, political parties, neutral ,alien, sedition , nullify,  states’ rights 
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Lesson Plan 

Supporting Question:. 
● What practices for running our country began 

during the first presidency and continue today? 
● What types of art and architecture created in 

early America can still be found today? 

Supporting Question: 
● How did the United States handle political 

problems, both at home and overseas? 

Supporting Question: 
● What are the pros and cons of political parties? 

 
 
 

Formative Performance Task: After the lesson, students 
will respond with an exit ticket or google form survey, 
etc. 

Formative Performance Task: 
Students will create a visual to show how the US was 
handling key problems, both at home and overseas. 

Formative Performance Task: Given President 
Washington’s letter to Henry Lee (about political 
parties) students will support or refute his statement, 
citing evidence that supports their conclusion. 

 

Summative Performance Task:  Students will respond to the essential question in a RACE paragraph, or short, leveled assessment. 

Taking Informed Action:  Students will research and present the party platforms currently in place for the two major political parties.  They will highlight the major differences. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 

● Students will find and outline problems facing modern developing countries, 
such as Iraq. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Students will find and outline problems facing 
modern developing countries, such as Iraq. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● understand how Americans responded to internal and external challenges as the nation 

developed 
 
The student exhibits no major errors or omissions. 

● simulations 
● games 
● debates 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ inauguration, unconstitutional, tariff, precedent, bond, Executive Branch, Cabinet, 
political parties, neutral ,alien, sedition , nullify,  states’ rights 

○ George Washington, James Madison,Thomas Jefferson, Alexander Hamilton, John 
Adams 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● notes, definitions, graphic organizers 
● practice through games, etc. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area:  U.S. History 
 
Course/Grade Level: 8 

Unit Title:  A Changing Nation 
 
Unit Duration:  3 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● Journals 
● Lewis and Clark Museum on the St. Charles riverfront 
● Websites such as Standford History Education group 

Big Idea:  
  America starts reflecting a growing sense of national pride and identity, which affects 
decision making of our leaders. 
 
 
 

Enduring Understandings: 
 

● The students will understand the impact of the Louisiana purchase on the 
growth of our country. 

● The students will understand the causes and effects of the War of 1812. 
● The students will understand the ramifications of America’s Indian Removal 

policy. 
● The students will understand the differing viewpoints between our federal 

and state governments. 

Essential Questions: 
●  What are the major changes this young nation must deal with? 

● Why did we make and explore the Louisiana Purchase? 
● What caused the War of 1812 and how did it turn out? 
● How did Americans treat Native Americans at this time in history and 

was it fair? 
● Different regions began disagreeing.  What were the major points of 

disagreement? 
 

 

Objective #1:  The student will explain the major changes that are occurring in our young nation.  

Essential Question: What are the major changes our young nation must deal with? 

Standards: C3: D2.Civ.3.6-8.; D2.Civ.5.6-8.; D2.Eco.2.6-8.; D2.Eco.14.6-8.; D2.Eco.15.6-8.; D2.Geo.1.6-8.; D2.Geo.2.6-8.; D2.Geo.3.6-8.; D2.4.6-8.; D2.Geo.5.6-8.; D2.Geo.6.6-8.; 
D2.Geo.8.6-8.; D2.His.3.6-8.; D2.His.5.6-8.; D2.His.6.6-8.; D2.His.10.6-8.; D2.His.14.6-8. 
GLE: SS.4.1.A.; SS.4.1.B.; SS.4.1.C.; SS.4.2.C.; SS.4.3.A.; SS.4.5.D. 
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Academic Vocabulary: 
○ expedition, continental divide, embargo, smuggling, nationalism, blockade, expedition, contract, capitalism, interstate commerce, cede, secede, self-

government, suffrage, spoils system, caucus, states’ rights 

Lesson Plan 

Supporting Question: 
Why did America buy and explore the Louisiana 
Territory? 

Supporting Question: 
What was the impact of the War of 1812 on our young 
nation? 

Supporting Question: 
How did the young nation deal with internal conflicts? 
 

Formative Performance Task: 
 
Lewis and Clark on the spot Newscast 
 
 
 

Formative Performance Task: 
 
POV letter from the perspective of Dolley Madison, 
Francis Scott Key, James Madison or Andrew Jackson.  
Explain what you saw during this time, what you did, 
and how it changed your life. 

Formative Performance Task: 
 
Students will take sides in class debate on issues of that 
time, such as Indian removal, regional conflicts, etc.  
Write an outline for both sides of the issue. 

 

 

Summative Performance Task: 
The students will be able to identify and explain how America was changing its national identity through a leveled assessment or multiple modality projects.   

Taking Informed Action: 
● Research the War on Terror.  How is it changing our national identity?  What regional issues and debates are currently evolving due to these issues? 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 

● Students will  compare and contrast the LA Purchase with a new found 
inhabited planet that is being colonized the US. 

● Students will relate the War of 1812 to the war on terror. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: A Changing Nation 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Compare and contrast the LA Purchase with a 
new found inhabited planet that is being 
colonized the US 

● Relate the War of 1812 to the war on terror 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
●   will understand the major issues that change our young nation: 

● Analyze the importance of the purpose and exploration of the Louisiana Territory 
● Explain the cause and effect of the War of 1812 on America 
● Explain the relevance of Native American relocation 
● Explain how the states and federal government disagree and on what major issues 

 
The student exhibits no major errors or omissions. 

 
● Compare and contrast England’s actions during 

1812 to American’s actions against Native 
Americans. 

● Trail of Tears journal 
● Lewis and Clark news report (the importance of 

their findings) 
● Field trip to Lewis and Clark museum 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ expedition, continental divide, embargo, smuggling,nationalism, 
blockade,expedition,contract, capitalism, interstate commerce, cede, secede, self-
government, suffrage, spoils system,caucus, states rights 

○ Thomas Jefferson, Aaron burr, Meriwether Lewis, William Clark, Andrew Jackson, 
James Monroe, John Quincy Adams 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Create interactive notes and activities in 
interactive notebooks, review games. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 

Unit Overview 

Content Area:  US History 
 
Course/Grade Level: 

Unit Title:  The Reformers and Industrialization 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● Library  
● Websites such as Standford History Education group 

Big Idea: 
Regional economic differences, writers and reformers bring about major debates over 
our country’s direction., 
 
 
 
 

Enduring Understandings: 
 

● The students will be able to compare the economies of the North and South 
after the War of 1812. 

● The students will explain why many Americans used their talents to change 
society in the 1800s. 

● The students will be able to explain how the addition of states to the Union 
led to regional arguments and the Missouri compromise. 

 

Essential Questions:  
●  How do economic differences, writers and reformers bring to light the major 

differences American’s have over the direction of their country? 
 

● What are the major ways people earn a living in different parts of the 
country from 1820-1860? 

● How did many Americans’ use their talents and voice to improve 
society? 

● How did territories that wanted  statehood create a countrywide 
debate? 

 

Objective #1 Regional economic differences, writers and reformers bring about major debates over our country’s direction., 

Essential Question: How do economic differences, writers and reformers bring to light the major differences American’s have over the direction of their country? 

Standards: C3: D2.Civ.5.6-8.; D2.Civ.6.6-8.; D2.Civ.10.6-8.; D2.Civ.11.6-8.; D2.Civ.12.6-8.; D2.Eco.1.6-8.; D2.Eco.2.6-8.; D2.Eco.6.6-8.; D2.Eco.15.6-8.; D2.Geo.1.6-8.; D2.Geo.2.6-
8.; D2.Geo.3.6-8.; D2.Geo.4.6-8.; D2.Geo.6.6-8.;D2.Geo.8.6-8.; D2.Geo.9.6-8.; D2.His.2.6-8.; D2.His.3.6-8.;D2.His.4.6-8.; D2.His.5.6-8.; D2.His.6.6-8.; D2.His.14.6-8.; D2.His.17.6-
8 
GLE: SS.4.4.A.; SS.4.4.B.; SS.4.5.A.; SS.4.5.C.; SS.5.1.A.; SS.5.1.B.; SS.5.2.A.; SS.5.4.A.; SS.5.4.B.; SS.5.5.A. 
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Academic Vocabulary: 
○ Industrial Revolution, capitalist, mass production, interchangeable parts, urbanization, telegraph, nativist, discrimination, canal, social reform, temperance 

movement, prohibition, abolitionist, women’s suffrage, women’s rights movement, civil disobedience 

Lesson Plan 

Supporting Question: 
What are the major ways people earn a living in 
different parts of the country from 1820-1860? 

Supporting Question: 
How did many Americans’ use their talents and voice to 
improve society? 

Supporting Question: 
How did territories that wanted  statehood create a 
countrywide debate? 

Formative Performance Task: 
Create a Venn Diagram, or 3 column graphic organizer 
on regional economics 
 

Formative Performance Task: 
Reformers trading cards or Power Point, Prezi, etc. 

Formative Performance Task: 
Debate the Missouri Compromise 
or a letter to the editor taking a position on the 
compromise, supporting with evidence. 

 

 

Summative Performance Task: 
The students will be able to identify and explain how America was changing its national identity through a leveled assessment or multiple modality projects 

Taking Informed Action: 
Choose an issue that you feel needs reform. Write a persuasive letter to your congressman/woman to propose the reform bill.  

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 
 
 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 

● Pick an issue that you feel needs reforming today.  Define the issue, explain 
the changes you feel need to be made, explain how you would go about 
getting support for your issue. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. Choose an issue that you feel needs reform. Write a 
persuasive letter to your congressman/woman to 
propose the reform bill. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.   

3.0 The student: 
● Compare and contrast the industrial North vs. the agricultural South after 1812. 
●  Explain what motivated many Americans to try to improve society in the 1800’s. 
● Clarify why expansion led to the debate over states’ rights, slavery and  the Missouri 

Compromise. 
 
The student exhibits no major errors or omissions. 

● Reformers trading cards or Power Point, Prezi, 
etc. 

● Debate the Missouri Compromise 
or a letter to the editor taking a position on the 
compromise, supporting with evidence. 

● Create a Venn Diagram, or 3 column graphic 
organizer on regional economics 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Industrial Revolution, capitalist, mass production, interchangeable parts, 
urbanization, telegraph, nativist, discrimination, canal, social reform, temperance 
movement, prohibition, abolitionist, women’s suffrage, women’s rights movement, 
civil disobedience 

○ Samuel F.B. Morse, Nat Turner,Daniel Boone, Dorothea Dix, Frederick Douglas, 
Harriet Tubman, Sojourner Truth, Lucretia Mott, Elizabeth Cady Stanton, Susan B. 
Anthony, Ralph Waldo Emerson, Henry David Thoreau 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● make flash cards, flip notes, etc. on vocabulary, 
reinforced with games 

● create maps 
● create portraits, etc. on key people or role play, 

plays, etc. to reinforce people involved 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 

Unit Overview 

Content Area:  US History 
 
Course/Grade Level:  8 

Unit Title:  Manifest Destiny 
 
Unit Duration:  2 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● Clips from Texas Rising 
● Oregon Trail simulation 
● Websites such as Standford History Education group 

Big Idea:  How did westward expansion change both the geography  
of our country and the culture of its people? 
 
 
 
 

Enduring Understandings: 
● Students will be able to explain both the physical and social changes that 

came to America with expansion. 
● Students will clarify the financial & religious reasons people had for moving 

west. 
● Students will understand that Texas was part of Mexico, became it’s own 

country, then finally joined America and the reasons for those event. 

Essential Questions: 
● How will America change geographically and culturally? 

○ What were the economic and religious reasons people moved west? 
○ How and why did we get Texas? 

 
 

 

 

 

Objective #1:  Westward expansion change both the geography of our country and the culture of its people 

Essential Question: How will America change geographically and culturally? 

Standards:C3: D2.Civ.5.6-8.; D2.Civ.13.6-8.; D2.Eco.1.6-8.; D2.Geo.4.6-8.; D2.Geo.6.6-8.; D2.Geo.8.6-8.; D2.Geo.9.6-8.; D2.His.5.6-8.; D2.His.10.6-8. 
GLE: SS.4.3.B.; SS.5.3.A.; SS.5.4.A. 

Academic Vocabulary: 
○ frontier, expansion, Oregon Trail, annex, cede, dictatorship, siege, forty-niner, Manifest Destiny, vigilante, California Gold Rush 
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Lesson Plan 

Supporting Question: 
How does America Change physically and culturally 
during this time of westward expansion? 

Supporting Question: 
What financial and religious reasons caused Americans 
to move west? 

Supporting Question: 
How and why did Texas become a state? 
 

Formative Performance Task: 
Students will create a map and their own path or trail 
(research) (Using google maps, after simulation in class) 

Formative Performance Task: 
Create a propaganda poster or article motivating people 
to head west. 

Formative Performance Task: 
Students will analyze primary source documents and 
answer a writing prompt. 

 

Summative Performance Task: 
The students will be able to identify and explain how America was changing its national identity through a leveled assessment or multiple modality projects.   

Taking Informed Action: 
Given the recent drought in California, research water rights issues of this region and come up with an alternative solution to this modern dilemma. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 

● Write a speech, to be delivered to the US Congress, persuading the members 
to grant Statehood to Puerto Rico. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Write a speech, to be delivered to the US 
Congress, persuading the members to grant 
Puerto Rico statehood. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● explain how  America changed geographically and culturally. 
● explain what financial and religious reasons people had for moving west. 
● explain how America gained Texas. 

 
The student exhibits no major errors or omissions. 

● Oregon Trail simulation 
● Create maps showing the changing landscape of 

America 
● Sheg activities fight over Texas 
● HSI online history cases 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ frontier, expansion, Oregon Trail, annex, cede, dictatorship, siege, forty-niner, 
Manifest Destiny, vigilante, California Gold Rush 

○ Stephen Austin, Sam Houston, Brigham Young 
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● make flash cards, flip notes, etc. on vocabulary, 
reinforced with games 

● create maps 
● create portraits, etc. on key people or role play, 

plays, etc. to reinforce people involved 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area:  U.S. History 
 
Course/Grade Level: 8 

Unit Title:  Road to Civil War 
 
Unit Duration:  3 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● The Old Courthouse field trip (Dred Scott Case) 
● HSI online activities 
● Websites such as Standford History Education group 

Big Idea: Our nation tried, but failed, to deal with sectional differences, which will put 
us on a path for war. 
 
 
 
 
 
 

Enduring Understandings: 
● Adding land and compromises fail to solve the divide over slavery. 
● Novels like Uncle Tom’s Cabin and people like Dred Scott and Nat Turner 

further divide the nation over the issue of slavery. 
● The election of 1860 deepens the divide to the point of secession. 

 

Essential Questions:   
● Why was America on a collision course with Civil War? 

●  How do the new territories and Kansas-Nebraska Act impact the 
debate over slavery? 

● What efforts failed to save our nation? 
● Why did the Southern states secede from the union? 

 

 

Objective #1:Our nation tried, but failed, to deal with sectional differences, which will put us on a path for war. 

Essential Question:   Why was America on a collision course with Civil War? 

Standards:C3:D2.Civ.2.6-8.; D2.Civ.6.6-8.; D2.Civ.10.6-8.; D2.Eco.1.6-8.; D2.Eco.2.6-8.; D2.Eco.3.6-8.; D2.Geo.1.6-8.; D2.Geo.4.6-8.; D2.Geo.5.6-8.; D2.His.1.6-8.; D2.His.5.6-8.; 
D2.His.6.6-8.; D2.His.14.6-8; D2.His.15.6-8. 
GLE: SS.4.2.B.; SS.4.5.B.; SS.5.1.A.; SS.5.1.B.; SS.5.2.A.; SS.5.2.B.; SS.5.2.C.; SS.5.3.A.; SS.5.4.B.; SS.5.5.A.  

Academic Vocabulary: 
popular sovereignty, secede, fugitive, propaganda, civil war, confederate, union 
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Lesson Plan 

Supporting Question: 
How do the new territories and Kansas-Nebraska Act 
impact the debate over slavery? 

Supporting Question: 
What efforts failed to save our nation? 
 

Supporting Question: 
Why did the Southern states secede from the union? 
 

Formative Performance Task: 
Students will prepare an outline with points for and 
against the Kansas Nebraska Act, then participate in a 
debate. 
 

Formative Performance Task: 
Create a classroom museum gallery walk that illustrates 
the road to war, adding photos or illustrations and 
captions of key events they feel led to war.  Students 
will be able to defend their exhibit. 

Formative Performance Task: 
Write a letter from the POV of a southern leader  to 
President Lincoln.  Tell him why your state is seceding 
from the union. 
 

 

 

Summative Performance Task: 
The students will be able to identify and explain how America was changing its national identity through a leveled assessment or multiple modality projects.  

Taking Informed Action:   
Students will take a position for or against Affirmative Action and defend their position with articles and evidence from credible sources. 

 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 
 
 
 
 
 
 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 

● Compare and contrast the pre Civil War era with Apartheid in South Africa. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Compare and contrast the pre Civil War era with 
Apartheid in South Africa. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Explain the growing debate over slavery.  How do the new territories and Kansas-Nebraska 

Act impact that debate. 
● Describe the causes and effects of failed compromises to save our nation. 
● Explain the reasons southern states seceded from the union 

 
 
The student exhibits no major errors or omissions. 

● Dred Scott Trial simulation 
● Underground Railroad simulation 
● Debate the Kansas-Nebraska Act 
● Create  a map that illustrates the debate over 

slavery 
● HSI online:  Growing Up Before They Had To 
● gallery walk 
● Letter of secession 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ popular sovereignty, secede, fugitive, propaganda, Civil War, confederate, union 
○ Harriet Beecher Stowe, Stephen Douglas, John Brown,Dred Scott, Abraham Lincoln, 

John C. Calhoun, Daniel Webster 
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● make flash cards, flip notes, etc. on vocabulary, 
reinforced with games 

● create maps 
● create portraits, etc. on key people or role play, 

plays, etc. to reinforce people involved 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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THE CITY OF ST. CHARLES SCHOOL DISTRICT 
Social Studies Curriculum Units 

 
 

Unit Overview 

Content Area:  U.S. History 
 
Course/Grade Level: 8 

Unit Title:  Civil War 
 
Unit Duration:  5 weeks 

Materials/Instructional Resources For This Unit: 
● Textbook 
● Handouts 
● Technology 
● History Alive simulations 
● HSI online activities, etc. 
● Ken Burn’s The Civil War clips 
● Websites such as Standford History Education group 

Big Idea: 
Our American nation unraveled and nearly fell apart for good. 
 
 
 
 
 
 

Enduring Understandings: 
● Our country split apart and people were forced to choose sides. 
● There were several key battles and leaders that affected the outcome of the 

war. 
● The Gettysburg Address and Emancipation Proclamation both had a major 

impact on the war. 

Essential Questions: 
● How did our nation fall apart and how was the division resolved? 

○ How did sides divide and who were the leaders? 
○ What major battles took place and how were they resolved? 
○ How did the Emancipation Proclamation and Gettysburg Address 

impact the war? 

 

 

Objective #1  Our American nation unraveled and nearly fell apart for good. 

Essential Question: How did our nation fall apart and how was the division resolved? 

Standards: CS:D2.Civ.2.6-8.; D2.Civ.3.6-8.; D2.Civ.10.6-8.; D2.Eco.6.6-8.; D2.Eco.8.6-8.; D2.Geo.2.6-8.; D2.Geo.4.6-8.; D2.Geo.6.6-8.; D2.Geo.7.6-8.; D2.Geo.9.6-8.; D2.His.3.6-
8.; D2.His.4.6-8.; D2.His.5.6-8.; D2.His.6.6-8  
GLE: SS.5.1.C.; SS.5.2.D.; SS.5.3.B.; SS.5.5.C.; SS.5.5.D.;  SS.5.5.E.  

Academic Vocabulary: border state, neutral, martial law, blockade, ironclad, casualty, emancipate, draft, income tax, inflation, siege, total war, amnesty 
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Lesson Plan 

Supporting Question: 
How did sides divide and who were the leaders? 
 

Supporting Question: 
What major battles took place and how were they 
resolved? 

Supporting Question: 
How did the Emancipation Proclamation & Gettysburg 
Address impact the war? 

Formative Performance Task: 
Students will create a map showing the Union, 
Confederacy and Border States and in the key list the 
name of the president of the Union and Confederacy. 
 

Formative Performance Task:   
Students will create a “living museum” exhibit covering 
one of the key battles and explain to their “guests” the 
key information about that battle. 

Formative Performance Task: 
Students will interact in a role play as Lincoln, a Radical 
Republican, a White Southerner or a Slave and “react to 
the document” orally.  As closure they will write a 
summary paragraph from any one of those POV’s. 

 

Summative Performance Task: 
The students will be able to identify and explain how America was changing its national identity through a leveled assessment or multiple modality projects. 

Taking Informed Action: 
Analyze and explain the population shift in America after the Civil war.  Hypothesize reasons for these shifts and offer evidence to support your opinion. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

● Students will have the opportunity to get small group or individual 
instruction and retake or resubmit work. 

 
 
 
 
 
 
 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 

● Students will research Civil Wars in other countries and compare and 
contrast them to ours. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Students will research Civil Wars in other 
countries and compare and contrast them to 
ours. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● will explain how did our nation went to war and how war was resolved. 
● will be able to clarify who were the leaders and states on all sides. 
● discuss major battles, their resolutions and leaders. 
● clarify the impact of the Emancipation Proclamation and Gettysburg Address on the war,. 

 
The student exhibits no major errors or omissions. 

● Wilmer McClean Storytelling 
● Slave Narratives 
● Plays and simulations 
● Primary source documents 
● Graphic organizers  
● Create propaganda posters or brochures 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ border state, neutral, martial law, blockade,ironclad, casualty,emancipate,draft, 
income tax,inflation,siege, total war,amnesty 

○ Bull Run,Gettysburg, Vicksburg,Appomattox 
○ Ulysses S. Grant,William Tecumseh Sherman, Robert E. Lee, Clara Barton, Abraham 

Lincoln, Andrew Johnson, John Wilkes Booth 
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● notes, definitions, graphic organizers 
● practice through games, etc. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Grade 7-8 Social Studies 
 

Appendix 
 

 1. Show-Me Standards 
 2. Grade K-8 Social Studies GLE’s 
 3. C3 Framework 
 4.  National Committee for the Social Studies Standards – link information 
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